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Abstract 
As teachers, it is our job to educate each and every one of our students. It is 
important to take into consideration the composition of your classroom when teaching 
your students. Teachers need to be aware of individual needs and teach accordingly. 
Some teachers might find this difficult because they do not know how to teach in an 
inclusive environment. What are successful collaborative and inclusive practices for 
both general and special educators to use in a general education inclusive classroom 
with primary and intermediate age students? This is the question that will be partially 
answered in this paper. 
Two instruments were used to collect data: an observation form and teacher 
survey. All subjects are tenure teachers in a suburban school district who teach in 
inclusive classrooms. The students in their classrooms range from your "typical" 
student to students who have disabilities. The results of the paired sample t-test 
showed no significant differences between the observation form and the teacher 
surveys. After looking at the observation form results and the teacher survey results, 
it is apparent that teachers have a good sense of how to teach inclusively and what 
they need to do to help improve their teaching. Further research still needs to be 
conducted on how to get the teachers all of the resources they need to successfully 
teach inclusively. 
lV 
Introduction 
In schools today, there is a great need for t�achers to be addressing each one 
of their students' individual needs. I have noticed in an inclusive classroom in my 
current internship placement that different.strategies and methods of instruction are 
not b�ing presented to the students to meet all of their needs. Through my own 
teaching experiences, I have tried to demonstrate how important it is to use a plethora 
of different strategies to teach one concept. The more strategies I have incorporated 
into my teaching, the more I have connected with students. I have based my teaching 
strategies and beliefs on the information I have gained in my Masters program thus 
far. One textbook specifically; Successful Inclusion: Practical strategies for shared 
responsibility by C. Kochlar, L. West, and J. Taymans (2000), has helped provide me 
with many examples and strategies to individualize ones teaching style. Having been 
taught by a diverse group of teachers and professors, my observations lead to the 
conclusion that when a classroom is filled with a multitude of teaching styles, 
strategies and the use of multiple intelligences, not only do the students perceive the 
class as more enjoyable, but they also retain more knowledge: Students begin to 
generalize the information and gain a true interest in the material, rather then just 
memorizing the material for an exam. 
Experts concur with the belief that individualized instruction is an essential 
factor in the success of all students. Vygotsky has done many studies in this area 
(Rittie & Peterson, 2002). He believes that the use of inquiry learning provides many 
diverse opportunities for students to gain knowledge. This is when lessons/units are 
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created around a central question and the students are able to then seek out answers 
and develop understanding for themselves. A similar belief of Erikson is non­
directive teaching (Rittie & Peterson, 2002). The use of cooperative groups, group 
investigations, role-plays and classroom meetings are all examples of non-directive 
teaching. Erikson also believes in "brain based" learning. His research supports the 
idea of learning through physical activity. Using kinesthetic movement and allowing 
your body to explore the space around you throughout your learning experience, 
Erikson believes that more knowledge will be gained and retained by a student. 
Using scaffolding as a teaching method in an environment that lends itself to multi­
age and multi-level learning is another factor that Vygotsky (Rittie & Peterson, 2002) 
would support through his research. 
There is much research available to support the concept of using different 
teaching styles, practices, and methods in your classroom everyday, all day long. 
When inclusive practices are not being used in a classroom, is it because the general 
education teacher's biases and frustrations are getting in the way of educating all of 
the students in his/her class? Or, is it because of a lack of knowledge and training of 
the teacher? I am interested in this topic because it directly affects every teacher's 
method of teaching and the structure of his/her classroom. I want to investigate the 
different options of inclusive practices to use within a primary and intermediate 
education setting. I would like to find strategies that have been proven successful to 
help inform various classroom teachers (in my current placement) of different 
methods they might try with their students to help them be successful. This research 
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would also benefit me personally. After I know the most effective practices to use 
with students, I will be able to use them in my own classroom one day. 
3 
Review of the Literature 
What are successful collaborative and inclusive practices for both general and 
special educators to use in a general education inclusive classroom with primary and 
intermediate age students? This is the question which will be the primarily focus of 
this paper. It will be broken down into two separate sections, providing information 
on collaboration and co-teaching; and discussing the best co-teaching practices. 
Collaboration and 
Collaboration. Collaboration between general and special educators is imperative for 
the success of a co-teaching model. "The purpose of collaboration is to combine 
( 
expertise and meet the needs of all learners" (Ripley, 1998). In order to qe considered 
a co-teacher you must know and understand the curriculum; this is what sets you 
apart from being an assistant. One. part of co-teaching involves successful co-
planning. Teachers in this study (Ripley, 1 998) who feel they have been successful in 
co-planning have identified five themes. They feel that, "l. having confidence in 
your partner's skills; 2. design learning environments for both the educators and 
students tharrequire active involvement; 3. creation of learning and teaching 
environments in which each person's contributions are valued; 4:develdpment of 
effective routines to facilitate in-depth planning; and, 5. increased productivity, 
creativity, and collaboration over time" (Ripley, 1 998) were all key elements in their 
success of co-planning. 
To implement a successful inclusion program there are many strategies that 
need to be addressed. Collaboration is an important component to occur in such 
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Co-teaching 
programs. Not only does collaboration have to happen between co-teachers, teachers 
and administrators, but it has to include the parents as well (Kochhar, Taymans, & 
West, 2000). Meetings between general education teachers, special education 
teachers, and parents are important to monitor student's progress. Without including 
the parents in the process you are going to miss out on a big part of a student's 
learning. As a teacher you need to get to know yout students as a whole, not just 
what they look like in the classroom, but throughout their entire day. Using parents 
as a resource will help you to understand the needs of your students (and the needs of 
the parents) in much greater depth. 
Evans, Palombaro, & Salisbury ( 1997), conducted a study dealing with 
collaborative problem-solying. In this study, both teachers i'tnd students participated 
in collaborative problem-solving process training sessions. Then used them to 
identify and solve issues related to the physical, social, and instructional inclusion of 
students in the classroom. Developing such an approach will enhance the level of 
involvement your students feel in your classroom. The problem solving process has 
five important steps to follow: 1. identify the issue, 2. generate all possible solutions, 
3. screen solutions for feasibility, 4. choose a solution to implement, and, 5. evaluate 
the solution. This will enable students to take ownership of their actions and 
decisions; which is a key factor in successful collaborative problem solving. There 
were six essential outcomes to this study. The students developed a concern for 
others and learned to accept and value diversity. They also felt empowered to create 
change, work with othets to solve problems, develop meaningful ways to include 
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everyone and foster understanding and friendships amongst themselves (Evans, 
Palombaro, & Salisbury, 1997). 
Teaming or co-teaching is another big piece in the development and 
implementation of an inclusive.program. Co-teaching is "an educational approach in 
which general and special educators work in co-active and coordinated fashion to 
jointly teach heterogeneous groups of students in educationally integrated settings .. \In 
cooperative teaching both general and special educators are simultaneously present in 
tlie general classroom, maintaining joint responsibilities for specified education 
instruction that is to occur within that setting" (Bauwens, Houreade, & Friend, 1989). 
Co-teaching can also be defined as "an instructional approach in which a general and 
special educator share responsibility for planning, delivering, and evaluating 
instruction for a mixed group of students, some of whom have special needs" 
(Arguellus, ijughes, & Schumm, 2000). Increasing co-teaching between general and 
special educators is1an effective method to implement inclusive programs. Ideally, an 
inclusive classroom should have both a general and special educator p,resent at all 
times. Collaboration needs to be a joint effort; nobody should take the role as a 
leader in order to work together comfortably and successfully. 
There are seven basic factors that teachers believe need to be in place for co­
teaching to be effective. One of the factors is having a common planning time. "A 
critical component of an effective co-teaching model is the scheduling of a common 
planning time" (Reinhiller, 1996). Planning time for co-teachers should happen 
consistently once a week throughout the entire year. Flexibility is the second factor. 
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Co-Teaching. 
"Both teachers and administrators must be flexible if co-teaching is to work" (Cook 
and Friend, 1995). Everyone must learn to be flexible and open to new ideas. Many 
things might have to change when co-teaching occurs. For example, time, 
scheduling, methods of instruction, and classroom management techniques will all 
have to be agreed upon by two teachers now, instead of one in di vi dual. Third on the 
list is risk-taking. "Making significant changes in the way services are delivered to 
students requires administrators and teachers who are willing to take chances" 
(Arguelles, Hughes, & Schumm, 2000). You have to be willing to make changes in 
your instruction, break patterns of your "regular routine," and try new things. 
The fourth factor is defined roles and responsibilities. ''Teachers have to 
fairly and explicitly outline.their roles and responsibilities in the relationship" 
(Reinhiller, 1996). Each teacher needs to know the role they play in the classroom 
and what responsibilities they are responsible for so things can run smoothly and 
nobody's toes are stepped on. They must develop a joint ownership for student 
integration. Number five is compatibility. Since you will be working with your co­
teacher, side by side for arr entire year, it is important that you share·the same 
viewpoints on different issues. For example, behavior management techniques, 
instructional methods, and training, are issues that teachers should at least respect 
each others differences and learn to work around them. "To avoid conflicts, many 
administrators arrange for the teamed teachers to spend time together beforehand, 
exploring each other's teaching philosophies and styles" (Arguelles, Hughes, & 
Schumm, 2000). Communication skills are the next factor discussed. "As with any 
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significant relationship, co-teachers must have proficient communication skills if their 
alliance is to be a successful one . . .  Successful co-teachers recommend that partners 
communicate early, clearly, and often" (Karge, 1995). Teachers need to be able to 
discuss different problems and situations that· may arise in their classroom and 
compromise on what the outcome is going to lbok like. Last on the list of factors is 
administrative support. "Support from school administrators is essential before and 
during the implementation of co-teaching programs" (Bauwens, 1 989). 
Administrators need to be a part of this co-teaching process to help ensure that things 
like scheduling and class sizes are handled properly. These·seven factors incorporate 
much time, effort, collaboration and personnel, but without these components, 
running a successful co-teaching classroom would be impossible. 
Best Practices. 
Two critical factors Greenman, Gretchen, Rozendal,.& Schmidt (2002) 
discussed regarding successful instruction are collaboration between teachers and 
teacherbeliefs; " .. . they shape the instructional context for learning and for successful 
inclusion in an instructional context that frequently requires ,collaborative teaching 
and student learning arrangements." Student collaboration is also addressed and 
presented as important in order to be successful. A teacher needs to be able to 
articulate his/her beliefs, feelings and ideas in a way that others understand them. 
Developing a good line of communication between "partners" is essential to create an 
established community within their classroom. 
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Co-Teaching 
Not only does communication have to be open and structured, but the 
environment you place your students in needs to be as well. One effective strategy is 
to ensure that the classroom envimnment is engaging to all learners. This means that: 
individual needs are addressed, and teachers are willing to make modifications in 
their instruction or use of materials (Schmidt, Raquel, R'ozendal, Greenman, & 
Gretchen, 2002). Setting up your classroom environment, the layout included, is 
important in running a successful classroom (Ainscow, 2000). 
The persons. you have within your environment will also be a large factor in 
whether or not you have a successful inclusive setting according to Ainscow (2000). 
You might have extra adults in the room; i.e. certified teachers, aides, volunteers, etc., 
as a teacher you can utilize these resources to include them in your classroom or you 
can disregard them as being actual help. Having these adults in the room is helpful, 
only if you use them effectively in your classroom. Being the classroom teacher you 
must have a plan ready for what e�eryone will be doing. If you are working with 
another certified teacher, or even an aide, you can develop these plans collaboratively 
as a team. Be prepared to offer the volunteers that come into your class something to 
do that is helpful to the class; don't waste their time, or yours, by having them do 
pointless tasks. 
It is important for an inclusive teacher to receive the proper training in order 
to implement all of these metliods of teaching. Training, collaboration, and support 
are the three key components to successful inclusive practices. Goals·are met by 
inclusive teachers when they are able to adapt the learning environment, value the 
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differences in learning styles and rates, adjust their scheduling time and/or modify the 
curriculum (Beckner, Elder, Hewitt, Laporta, O'Connor, Poth, & Stoddard, 1996). 
Much time and preparation is needed for all of this to be done successfully. 
Cooperation on the behalf of administrators, general education teachers, and special 
education teachers is all needed in order to be successful in implementing an 
inclusive environment. 
Conclusion 
When different teaching strategies are not presented to student�ey cannot 
learn to the best of their ability. Through my own personal experiences (both in being 
a student and teaching students), class information, and most importantly research, 
shows the importance and need for students to be exposed to different teaching 
strategies. 
Through the research done by the experts Vygotsky and Erikson (Rittie & 
Peterson, 2002), it is proven that their ideas about teaching and learning are effective 
in the inclusive classroom. In order for a teacher to bring their ideas into ·his/her 
classroom, there are a few key ideas they must understand and do first. Training is a 
necessity. If teachers do not have the training to implement any of the programs' or 
ideas into their classroom, then the programs will not be effective to them or their 
students. 
One section I feel needs to be studied in some greater depth than it already 
has, would be trying to find researched-based methods on how educators can 
overcome fears and stresses to feel responsible for the changes involved in becoming 
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a full inclusion model (Ripley, 1998). We know and understand that it is important 
for teachers to conform to the new approaches to teaching inclusively, that are now 
out there, and that are still being developed, but some teachers need to know how 
they can get to the point where they feel comfortable teaching in an inclusive manner. 
There are several researched-based successful inclusive practices. 
Collaboration is one of these practices. Establishing positive collaboration between 
teachers and teachers; teachers and students; and �tudents and students is very 
important. Withoutthe collaboration of all parties involved something/someone will 
be left out and/or fall behind, thus making it unsuccessful. With this comes the issue 
of time; an issue that needs to be res.olved on a building lev.el. Teachers are going to 
need time to plan together in order to be effective co-teachers. 
Training is another practice or detail that cannot be left out of the inclusive 
model. Any teacher who is going to be teaching in an inclusive classroom needs 
training. They need to be able to attend workshops, classes and meetings so they 
know what is expected of them. Aogain, the issue of time is addressed. This is a place 
where a teacher may need to spend time outside of the classroom. He/she will need 
to be replaced with' a substitute for the day or half of a day. (District money is also 
factored into this area.) 
Many studies have proven that when a pilot inclusion program is not 
successful, there was a lack of communication, collaboration, <!ndlor training 
(Burrello & Wright, 1993). When participants do not put time and effort into trying 
to make the program a success, then it is going to be a failure before it even begins. 
1 1  
When trying to develop successful inclusion programs, you need to make sure that 
everyone involved knows what lies ahead of them. It takes time and devotion to be 
successful. The pilot programs that have been proven successful, were because they 
have received appropriate training, demonstrated good collaboration skills, and spent 
timeless hours devoted to making the program a success. 
The use of peer interventions is also an effective inclusive practice. Forming 
a community within your classroom so students are able to take ownership over 
situations is one w\, to address different situations in an inclusive ('.lassroom. If 
students feel comfortable, they will begin to ask each other for help, or volunteer their 
assistance when needed. This brings teaching to a whole different level. 
Cooperative learning among students is another effective method. One 
example of what cooperative learning is would be to use a jigsaw approach in your 
classroom teaching strategies. This allows all students to work together and take 
ownership over a given piece of work. 
Lastly, the importance of overall modifications needs to be stressed in order to 
run and maintain a successful inclusive environment. Have modifications ready for 
all of your students. Make sure you are meeting all of the needs of their Individual 
Education Plan's. Use hands on methods and manipulatives in your teaching. 
Incorporate all of the different learning styles and multiple intelligences into your 
lessons. This will help you when making modifications or adapting your lessons to 
fit the individual needs of your students. Both students with special needs and the 
"typical" student, benefit from a collaborative teaching approach. For inclusive 
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practices to be implemented successfully it is imperative that districts, administrators 
and teachers keep up to date on the most current research available. We; districts, 
administrators and teachers, as a whole need to take the time, effort, and training that 
is necessary to help benefit all of our students in their learning needs. 
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Methods 
Wnat are successfo\ co\\abotat\\le anu \nc\us\\le \)ract\ces for botb �en.era\ ami 
special educators to use in a general education inclusive classroom with primary and 
intermediate age students? This is the question around which research will be 
collected and evaluated for in this study. 
All subjects are tenure teachers in a suburban school district who teach in 
inclusive classrooms. 'e students in their classrooms range from your "typical" 
student to students who have disabilities. These disabilities range from mild to 
severe. All of the classifications of the students in the research settings are Learning 
Disabled, Autism, Mental Retardation or Other Health Impairment. The 
socioeconomic status of all of the students varies from middle class to below poverty 
levels . 
Instruments 
There will be two instruments used to coilect data for this study, a survey and 
a general observation form. Both of these instruments originated from a text called 
Observation Skills for Effective Fourth Edition (2003) by Gary D. Borich . 
The researcher adapted several forms from this text for the purposes of this study. 
Only editorial changes to th� original documents were made to fit the needs of this 
study. The general observation form (see Table 1) is designed to measure the 
inclusive practices demonstrated in the inclusive general education classrooms. The 
questionnaire survey (see Table 2) is designed to measure and compare what the 
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Subjects 
Teaching: 
teacher believes he/she demonstrates to be inclusive and collaborative practices 
throughout :Ute day in their classroom. The researcher will compute reliability and 
validity measures as part of the analysis procedures for this study. 
Procedures 
The research for this project will occur over a three-week span, March 1, 2004 
through March 19, 2004. During the first week, the questionnaire surveys will be 
handed out personally to each participating teacher with an attached envelope. Each 
envelope has the researcher's name on it and the teachers are to return the envelopes 
with the questionnaire surveys in them, to the researcher's mailbox in the main office. 
The questionnaire surveys are a quantitative non-experimental research design. The 
teachers will be instructed to return the surveys within the next three weeks. At this 
time individual observation appointments will be set up with each teacher at a time 
convenient for them within the next three weeks. Each observation will last for one 
full day, from the time the students arrive at school, until the time they are dismissed 
to go home. The day long observation is the qualit�tive part to the research. While 
observing each classroom the researcher will fill out the observation form. After 
three weeks, the data will be collected and analyzed. Planned statistical analyzes will 
include descriptive statistics and inferential statistics using a paired sample t-test. 
The validity of the questionnaire surveys and the general observation forms 
will be completed by the judgment of a panel of experts. In order for reliability to be 
established the Statistical Practices for Social Sciences program (SPSS 12.0) will be 
15 
used. The data that will be entered into this program will be collected by the same 
researcher and under the same conditions for each observation. 
These are the subjects, instruments, and procedures that are planned to carry 
out this research. The information will be collected and presented in the results 
section, along with any changes that may occur throughout the study. 
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Results 
What are successful collaborative and inclusive practices for both general and 
special educators to use in a general education inclusive classroom with primary and 
intermediate age students? This was the focus of the research presented. The planned 
analysis was using the SPSS 12.0 program to generate descriptive statistics, mean and 
I 
standard deviation, on the data gathered. Also planned, was to run a paired sample t-
test comparing the observation results and the.teacher survey responses. The paired 
sample t-test was to find any significant differences between the comparisons of the 
teachers' responses on the survey, to what the researcher observed during the 
observation periods. Analyses went as planned. 
Statistics 
Through the use of the SPSS program descriptive statistical results (see Table 
!3) were computed. The mean and standard deviation for each question were 
comprised into a table. 
Inferential Statistics 
A panel of two experts examined the content of my observation form and 
teacher survey and concluded that it was valid. The reliability was computed though 
SPSS 1 2.0 and concluded to be .842 (84% ). The results of the paired samples t-test 
showed no significant differences on any items in the observation form and teacher 
survey (see Table 4). Results of the observation and teacher survey are displayed in 
Table 5. The responses of survey one, two and three in the qualitative form are found 
in Table 6. These results will be discussed in the conclusions chapter. 
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Descriptive 
Conclusions 
The focus of my research was based on the following question: What are 
successful collaborative and inclusive practices for both general and special educators 
to use in a general education inclusive classroom with primary and intermediate age 
students? Throughout my internship placement, J noticed that the classrooms I 
pushed into were all structured very different, not one teacher ran their classroom in 
the same manner. I became curious as to if there was a best way/ more effective way 
to teach the students within a classroom, especially if your class included students 
with disabilities. 
Limitations 
There are several limitations that might have altered the results of this study. 
Dealing with such a small sampl� size is one limitation. The sample size consisted of 
three teachers and three classrooms. Another limitation lies in the fact that there was 
little to no diversity in the participants of the study. All of the teachers were middle 
class, Caucasian females. Their cla�srooms were primarily composed of middle 
class, Caucasian students, with the exception of th�ee students who were. of minority 
and five,students who are considered to be at the poverty level. The last limitation I 
feel could have impacted my study is just focusing on a suburban school district. 
Although this research found no significant differences between the 
instruments (observation form and teacher survey) it does concur with the literature 
already presented by the experts. Ripley ( 1998) discusses the importance 
18 
Significance 
collaboration plays in order to meet the needs of all learners. The teachers who 
participated in this study also felt this way. Each of them expressed that, while they 
teach lessons together with speci(_ll educators, the time to plan the lessons together is 
not available to them. 
This jdea goes hand and hand with Reinhiller ( 1996), who discussed the 
importance of teachers having a common planning time. The teachers involved in 
this study also felt that it was_ important to have a common plannil}g time with their 
"co-teachers"; however, it was unrealistic for them to make this possible. The way 
the teachers' schedules are arranged makes it impossible for them to meet on, a daily 
or even a weekly basis to plan lessons together. The teachers in this stuqy feel that 
this is something they �ac)1 want to work on and figure out a way around the time 
barriers. 
This research also concurs with Greenman, Gretchen, Rozendal, & Schmidt 
(2002), who discusses student collaboration and its impacts on an effectively run 
inclusive classroom. It was very apparent through observations and the teacher 
surveys that the teachers agreed with the use of student collaboration within their 
classroom�. Teachers used cooperative learning groups, peer buddies, and peer 
tutoring to provide opportunities for students to work collaboratively with one 
another on a daily basis. 
While many of my findings concurred with the current research, my research 
also focused on how the teachers felt they were doing at meeting the needs of all their 
students. All of the teachers involved in the research find it difficult to meet the 
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needs of each of their students. They feel that the diverse student population within 
their classrooms (academically/ability speaking) is the reason it is so difficult to meet 
the needs of each individual student. The teachers do have some methods in place to 
try and accomplish this goal, however, they feel that more support and training is 
needed in order to feel more confident. 
Recommendations 
The research is conclusive; teachers and experts both agree th'at collaboration, 
co-teaching, and training are the three key factors to successful inclusive programs. 
While we know this to be true, it still does not happen in many schools. Researchers 
need to 
.
find a way to develop these programs within school districts. It is not enough 
to simply report what needs to be done. Researchers need to report on the different 
methods out there to make these ideas become a reality in schools so students and 
teachers can take advantage of such programs. 
Another recommendation for future researchers to expand on this topic/issue 
would be to take it a step further. I would like to see the results of how these 
effective practices are actually impacting the students learning. Developing a 
research project that looks at students' grades and how they perform in different 
environments (co-teaching, when collaboration is used and when it isn't, before and 
after a teacher receives training, etc.). I feel that this would provide a more 
comprehensive evaluation and feel for how and why these effective practices work in 
a classroom. 
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Through this comprehensive research I have learned a lot. One thing I would 
like to point out is that you can look at a classroom and make judgments about how it 
is run, but until you discuss the practices with the teacher and do formal observations, 
you really don't know what is going on in that classroom. I also feel that teachers 
truly believe their methods of teaching are right and what they are doing is the best 
way to teach. I don't think they are aware that sometimes they have their own bias' 
out there that might be hindering them from connecting with a particular student in 
their classroom. This is the primary reason I feel it is important for teachers to 
continue to do research within their classrooms. It does not always have to be formal 
research, but collecting data on various topics of interest within your own classroom 
will help you do a self-evaluation on your own teaching practices and allow you to 
see where you could use some improvement and where things are really working 
well. 
2 1  
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Table 1 
General Observation Form 
Learning Climate 
Teacher Centered Student Centered 
• Teacher-Student interaction 
_
did not occur _ seldom occurred _occasionally occurred _ frequently occurred 
• When the teacher interacted with students during an activity/ lesson, was it 
directed toward: 
Individuals Small Groups Full Class 
not at all not at all not at all 
-
- -
_
seldom seldom seldom 
_occasionally 
_
occasionally 
_
occasionally 
_ 
frequently 
_ 
frequently _ frequently 
Lesson Clarity 
Clear Unclear 
• Most students have little idea of what the class is attempting to accomplish . . .  
_ strongly disagree 
_ 
disagree 
_ 
agree
_ 
strongly agree_ no. info. 
• Some students in the class consider the work difficult .. . 
_ 
strongly disagree
_ 
disagree
_ 
agree 
_ 
strongly agree 
_ 
no. info. 
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Table 1 continued 
Classroom Management 
Orderly ___ _ __ _  Disorderly 
• There are long periods during which the class does nothing ... 
_ strongly disagree _ disagree _ agree 
_ 
strongly agree 
_ no. info. 
• The books and equipment students need or want are easily available in the 
classroom ... 
_ strongly disagree_ disagree _agree _ strongly agree.
- no. info. 
• There is a· set of rules for the students to follow (posted somewhere in the 
classroom.) 
_ strongly disagree _ disagree _ agree_ strongly agree_ no. info. 
Students' Engagement in the Learning Process 
Students Involved Students Uninvolved 
• Approximately what percent of time during a thirty minute lesson was 
devoted to student-student interaction? 
Less than 25% 26-49% 
• Most of the student interaction was: 
50-75% 
_ one student talking to another student 
_students talking among themselves in groups 
more than 75% 
_students in one group talking to students in another group 
25 
other 
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Table 1 continued 
Instructiomd Variety 
Varied Static 
• Throughout the day cooperative learning groups were used: 
Less than 2 times 2 or 3 times 4 or 5 times 6 or more times 
Number of Occurrences 
Visual Indicator 1 2 3 4 5 6 7 8 9 10 
Writes on board 
Uses overhead 
Points to or holds up 
visual 
Shows slides or film 
Demonstrates with 
model or 
Other: 
Oral Provides or asks for 
Tells illustrative 
Recalls personal 
Relates to 
' 
Poses 
and contrasts 
Other 
Notes/Comments: 
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Table 2 
Teacher Survey 
1 .  How much assistance do you feel you receive from specialized teachers? 
_ none at all _ once a month _ once a week _ daily _ other 
Please explain your answer: 
2. How much training do you have the opportunity to take advantage of from 
your school distri�t dealing with collaboration and inclusion? 
_ none at all _ once a year _ 2-4 times a year _ more than 4 times a year 
Please explain your answer: 
3. Do you work collaboratively with any other professional in your building 
when putting together lessons or teaching lessons to your class? If so, who 
and how often do you work with them? 
4. How often do you think you use cooperative learning groups throughout one 
full day? 
never 1-2 times 3-4 times 5-6 times more than 6 times 
(please provide a number) 
5. Do you.feel you use a wide variety of instructi<;mal techniques to address the 
learning needs of all your students? Please provide some examples of the 
different methods you use. (example: use of oral an<;l visual cues, use of hands 
on learning methods, the use of multiple intelligences, etc.) 
6. Do xou find it difficult to meet the needs of all the students in your class? 
Please explain your answer. 
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Table 2 continued 
7. What do you do in your classroom to meet the individual needs of all your 
students, both your students with disabilities and ones without? Please 
provide examples in your answer. 
8. When I think about teaching, how concerned am I about this? Use the scale 
below to indicate yolir level of concern: 
1. Not concerned 
2. A little concerned 
3 .  Moderately concerned 
4. Very Concerned 
5. Totally preoccupied 
_Diagnosing student's learning problems 
_ Helping each student reach his/her potential 
_ Recognizing the social and emotional needs of students 
_ Challenging unmotivated students 
_ Understanding why certain students make slow progress 
_ Meeting the needs of different kinds of students 
_ Seeking alternative ways to ensure that students learn the subject matter 
_ Understanding cultural difference that can affect students' behavior 
_ Adapting myself to the needs of different students 
Please comment on any responses you mark with a three or higher. (Example: how 
you would like your concerns to be addressed by the school, what you can do to meet 
your own needs, any plans for helping yourself solve some of your concerns, etc.) 
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Table 3 
Descriptive Statistics 
Descriptive Statistics 
Section Mean Standard Deviation 
Learning Climates 2 .67 .577 
Lesson Clarity 2.67 .577 
Classroom Management 3.00 .000 
Students' Engagement 3.00 .000 
Instructional Variety 2.00 1.000 
Training on Collaboration and 2.0000 1.00000 
Inclusion 
Cooperative Learning Groups 2.3333 .57735 
Diagnosing Students Learning 2.6667 .57735 
Problems 
Helping each student reach his/her 3.6667 .57735 
potential 
Recognizing the social/emotional 3.0000 1 .00000 
needs of students 
Understanding why certain 3.3333 1.15470 
students make slow progress 
Meeting the needs of different 3.0000 1.00000 
kinds of students 
Seeking alternative ways to ensure 4.0000 1.00000 
that students learn subject matter 
Understanding cultural differences 2.0000 .00000 
that can affect students behavior 
Adapting myself to the needs of 2.6667 1.52753 
different students 
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Table 4 
Paired Sample Test Results 
t df p 
Pair Instructional Variety -
1 Assistance from Specialized -1.732 2 .225 
Teachers 
Pair �tudents' Engagement -
2 Meeting the Needs of .000 2 1 .000 
Different Kinds of Students 
Pair Diagnosing Students 
3 Learning Problems - -1.000 2 .423 
Meeting the Needs of . 
Different Kinds of Students 
Pair Instructional Variety - -.378 2 .742 
4 
Pair Lesson Clarity - Students' -1.000 2 .423 
5 
Pair Assistance from Specialized 
6 Teachers - Understanding -.500 2 .667 
Why Certain Students Make 
Slow 
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Table 5 
Observation Results 
Teacher Mixed Student 
Centered Centered 
Climate 1 2 3 
Observation 1: 3 
Observation 2: 2 
Observation 3: 3 
Mixed Clear 
Lesson 1 2 3 
Observation 1 : 3 
Observation 2: 2 
Observation 3: 3 
Classroom 1 3 
Observation 1: 3 
Observation 2: 3 
Observation 3: 3 
Students' Mixed Students' 
Uninvolved Involved 
Students' 1 2 3 
Observation 1: 3 
Observation 2: 3 
Observation 3: 3 
None Some A lot 
Instructional 1 2 3 
Observation 1: 2 
Observation 2: 1 
Observation 3: 3 
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Table 5 (continued) 
Teacher Survey Results 
None Once a 
Month 
Received assistance from 1 2 
teachers 
1: 
2: 
3: 
None Once a 
Year 
Opportunities for training 
on collaboration and 1 2 
inclusion 
. 
1: 2 
2: 1 
3: 
Never 1-2 Times 
a 
Use of cooperative learning 1 2 
I: 2 
2: 
3: 2 
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Daily 
3 
3 
3 
3 
2-4 Times 
a Year 
3 
3 
3-4 Times 
a 
3 
3 
Other 
4 
More than 
4 Times a 
Year 
4 
5-6 Times a 
4 
IrSurvey 
\ Survey 
[ Survey 
I - I I I 
I Surve 
) Survey 
\ Survey 
Da:y Da:y Day 
I groups 
I Survey I 
I Survey I 
I Surve~ 
Table 5 (continued) 
Teacher Survey Results 
1 = not concerned 2= a little concerned 3= moderately concerned 
4= ve concerned 5= totall ied 
Diagnosing students Helping each student 
reach his/her 
1: 3 1: 4 
2: 3 2: 3 
3: 2 3: 4 
Challenging Understanding why 
unmotivated students certain students make 
slow 
1: 4 1: 4 
2: 2 2: 3 
3: 4 3: 2 
Recognizing the Seeking alternative 
social/emotional needs ways to ensure that 
of students students learn the 
matter 
1: 3 1: 4 
2: 2 2: 3 
3: 4 3: 4 
Understanding Adapting myself to 
cultural differences the needs of different 
that can affect students 
students behavior 
1: 2 1: 4 
2: 2 2: 1 
3: 2 3: 3 
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Table 6 
Teacher Survey Qualitative Results 
1 2 3 
Assistance Consultant daily Consultant 5 times Consultant daily 
from a week 
specialized 
teachers 
Opportunities Staff development Staff development Staff 
for training on opportunities courses on inclusion 
collaboration 
and inclusion 
Working Teaching lessons, Plan with grade Plan sometimes 
collaboratively not planning level team and with a consultant 
with other lessons with family team teacher, teach 
professionals consultant/speech daily with 
teachers consultant/ speech 
teachers 
Use of Small group, whole Manipulatives, Oral and visual 
instructional group, independent hands on games, cues, 
variety work, advanced partner reading, manipulatives, 
organizers, hands reading buddies, hands on 
on and choice visual cues and activities, guided· 
activities kinesthetic work 
Meeting the Difficult, there is Difficult, extreme Difficult, try to 
needs of all enough adult level differences in differentiate 
your students support, but class, above lessons, but not 
demands from the average to learning doing as much as I 
state still make it disabled would like 
difficult 
What do you Guided reading, Small groups, Small groups, one 
do to meet the literature circles, guided reading, on one support, 
needs of writer's workshop, writer's workshop, peer tutoring, 
students book talks and partner work and differentiated 
differentiated math hands-on centers lessons/centers, 
instruction behavior 
contracts, goal 
slips, visual cues 
and star charts 
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